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CHAPTER I
THE PROBLEM
Introduction
Education is a prized possession. It i~ the key
that will unlock the door to many things life has to offer.
But, unfortunately for some the door to the future will
remain locked. ,Teachers today realize that they cannot do
the job to meet all' the needs of all the children all the
time. The teacher needs time for the thinking and planning
essential to developing efficient instructional activities.
The teaching act especially at the primary level, involves
a complex process of interaction between pupil and teacher.
It is difficult for teachers to give individual attention.
If the Right to Read is a commitment then teachers must
provide a program that will take each child and bring him
,to his fullest potential. Kline, editor of the Readin~
Teacher, says, "'Whatever interpretation we give this phrase
of Right to Read, the right itself will be realized only to
the extent that each of us work towar~ its realization_"l
lLloyd Kline, "The Right to Read,". The Reading Teacher,
XXV (November, 1971), 109.
1
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One way this task can be met is by a volunteer teacher aide
program wherein the parents become involved with the child
and the school.
How do parents fit into the pattern of commitment called
for by Commissioner Allen to the Right to Read, Target
for the 70's'? Obviously, they are expected to commit
themselves as individual members of the gro~ps of which
they are part in their vocational and avocational lives.
This commitment is expected of them, not in their role
as parents,but as concerned citizens dedicated to the
welfare of individuals and a f~ee society. Beyond this,
however, they are cc:J,.led to a special commitment to one
right of their own children, the right to read. It would
seem logical to assc: 'le that C~ parent, regardless of his
own achievements in life, should desire for his child the
right to reach the full limits of his capability--no
more and no less. l
The question is then, "How can parents activate their
. feeling of commitment to this goal?" The answer would be
devotion and dedication to a child so his potential could
be reached.
Statement of Purpose
It was the purpose of this paper to explore classroom
tested instructional reading activit~es for the volunteer
teacher aides to use with students in the primary grades.
SpecificObjec~ives
The writer "had the opportunity to experience the
benefits of a learning center whicl"1 employs a minimal number
of parent volunteer teacher aides. These aides came daily
1
Roy A. Kress, and Marjorie Seddon Johnson, "Mutual.
Commitment by Parents and~ School, n The Reading Teacher, X;{III
(May, 1970), 706.
3
to assist pupils in the primary grades who are experiencing
difficulties in reading. Contact with the learning center
motivated the writer to explore the literature involving
the volunteer teacher aide programs and the utilization of
the aides in instructional activities. nIt is no longer a
question of whether we should use paraprofessionals, but
how best to prepare them and use their talents and potentials."l
Therefore, with ~his in mind the volun~eer aide would use
the following:
1. Activities that will help correct individual
pupil problems and make reading easier and
more effective.
2. Activities that the teacher aide could under-
stand, make and use with pupils.
3. Activities that would meet specific skill needs.
4. Activities that work well with other materials
that are -used in the read~ng program.
5. Activities that are suited for the primary child.
Liznitations
This paper surveyed literature published in the past
four years. There are he v<~ver, a few studies prior to that
period which were considered significant and therefore
lSidney J. Rauch, "Using Paraprofessionals as Reading
Aides, tt Reading ~1ethods and Teacher Improvement, edited by
Nila Banton Smith {Newark, Delaware: International Reading
Association, 1971), p. 185~
4
included in this review. The writer also linited herself
to a partial list of skill activities needed by a primary
pupil. The use of a volunteer teacher aide was restricted
to reading and the primary child.
Surrunary
The writer was optimistic in pursuing the study
because its objective would help a pupil to a better under-
standing of reading and to motivate him to read more. The
parent volunteer aide involvement that already existed
gave confidence to the writer that such a program for the
primary child could no~ only mean betterment of the school
but a happier and well adjusted student who has discovered
school can be fun.
Holloway, Director of the Right to Read, states that
the Right to Read must be b~ought to the level of individual
1classrooms. Today programs are set up for volunteers in
education to help realize that all are accountable for the
achievement of children. The community, the home, and the
school are working toward this one goal. "lATe are all in
this together, and if the child doesn't learn, isn't suc-
ceeding, then we are responsible for intervening with the
process so that success is inevitable. II 2 And the rewards
for our efforts? They are many, but the big bonus lay in
hearing a little child cry joyfully, ttI can read!tt
1Ruth Love Hollo'way, "Beyol1.d tIle Ringing Pl"lrase, It
The Reading Teacher, XXV (November, 1971), 120.
2Ibid ••
CHAPTER'II
REVIE\v OF RECENT LITERATURE
Definition of Terms
In reviewing the literature on volunteer aides and
their relation to the school curriculum and function, the
writer found many definitions used by authors. Because of
different viewpoints and the various types of aides, the
writer would like to use the definitions of only a few
authors as they will apply to this review of literature.
Rauch, in his Handbook For the Volunteer Tutor, de-
fines a paraprofessional in the following way:
All personnel within the school who are not licensed
teachers but whose services are used to relieve the
teacher and other professionals of noninstructional
duties or to give special help to children. The term
is used interchangeably with subprofessionals. It may
refer to both paid and unpaid people. l
Another definition of ,a paraprofessional that the
writer feels applies to this review is "a paraprofessional
will provide direct assistance to teachers in carrying
through specifics of professional activities. These aides
lSidney J. Rauch, Handbook for the Volunteer Tutor
(Newark, Delaware: International Reading Associi;ion, 1969),
p., ix.
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under the supervision of teachers will tutor individuals or
1
small groups of pupils in specific development."
The teacher aide was defined as "one who works
directly with children either in a group situation or in-
dividuals performing supportive tasks that mayor may not
be instructional.,,2
The school volunteer is any unpaid person who offers
services to children in or. out of school in a school-related
program. Her purpose is to free the teacher so she can
direct more time to individualized instruction. 3
In summary, it would be well to state that the aides,
paraprofessionals, or school volunteers, as used in this
review are all unpaid personnel from the general community,
whose purpose is to help the-school meet the needs of the
children.
Development of Volunteer Pr~g~~
We have reached the stage where the paraprofessional
or volunteer teacher aide has been accepted on a nationwide
scale! "The idea of volunteering is nothing new to
lFrank P. Bazelli, ltOrganization and Training of Para-
professionals," The Clearing I-Iouse, XLIV (December, 1969), 208.
2Bryce Perkins, Gett~~(Better Results from Substitutes,
Teacher Aides, and Volunteer~ Englewood Clif~s, New Jersey:
Prentice-Hall, 19~6), p. 3.
3Sidney J. Rauch, Handbook for the Volunteer Tutor,
p. ix.
4Sidney J. Rauch, "Using Paraprofessionals as Reading
Aides," p. 184.
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American institut~·.O::ls. It was part and parcel of our early
pioneer societies, and it contributed largely to the
1seeding .and growth of a democratic concept." School
volunteer programs are now being set up throughout our
country. The U. S. Department of Health, Education and
1~elfare has published materials for volunteer programs and
the volunteer. The federal government can provide training
and assistance to help develop volunteers' talents in
areas where they can be of mostuse--where help is most
needed. Volunteers can help get education back to the
personal level and make sure that the learning process is
a learning process for everyone. Because of this need for
help the role of the paraprofessional emerged.
Rationale
The practice of using teacher aides in school sys-
tems has grown rapidly in the past decade and is still
accelerating. This trend will continue as the pressures of
new knowledge and an ever-increasing number of pupils force
schools to seek maximum service from fully prepared and
certified teachers.
2
According to a national survey in 1969,
one teacher in every four has the services of an aide. 3
lEdna Koretsky, "The School Volunteer Project in Boston,"
Educational Manpower, edited by James' L. Olivero and Edward
G. Buffie (Bloomington: Indiana University Press, 1970), p. 110.
2 .
Paul C. Shank, and 'vayne ~1cElroy, The Paraprofessionals
or Teacher Aides (Midland, Michigan: Pendell Pub:, Co., 1970), •
p. 1.
3"Teacher Aides in the Public Schools," National Educa-
~ion Associf3.tion Researc11 Bulletin, XLVIII (rl'larch, 1970), 11-12.
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After a five-year study in twenty-five Michigan schools it
was found that the teachers with aides increased their time
on lesson preparation 105 percent; recitation, 56 percent;
and moving from desk to desk for individual coaching, 27 per-
cent. l Boutwell estimates by 1977 the number of teacher
aides will be more than one and one half million.
2
Criscuolo
even goes so far as to say that we will need ten million'
tutors by the end of the 1970 l s. 3 'Vhy? Because of our
urgent need of reading remediation and of our commitment
for the 70's.
Teachers have finally realized that they can't do
it, weren't doing it and they needed help.
Can one afford to do nothing or just wait around hoping
for the skilled teacher to appear on the scene? The
answer is an obvious "No". There are hundreds of thou-
sands of individuals who need help, and the only persons
who can offer this assistance are volunteer tutors. One
must attempt to make the most· oJ: these dedicated people
who have offered their services. 4
What then is the basic philosophy behind the volunteer
teacher aide program? According to the Detroit Public School
System:
.1Karen Branan, "The Teacher Aide," Parents Magazine,
'XLIII (September, 1968), p. 38.
2William D. Boutwell, llHappenings in Education,"
The P.~.A.,Magazin!t LXIII (December, 1968), p. 13.
3Nicholas P. Criscuolo, llTraining Tutors Effectively,"
'The Reading Teache~, XXV (November, 1971), 157.
4Rauch, ftUsing Paraprofessionals," p. 184.
f~'-'-"'-'--'-"'"
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Our GOALS are simply to help those children whoed our
help! We can accomplish this by building a ladGcr of
successful learning experiences in our program to help
them meet better the academic and social problems they
encounter every day. Our investment in each chi~d can
provide for him a more positive self-image based on
greater self-confidence and improved competency.!
The Los Angeles City Schools have stated that their
main purposes for tutoring are to improve the educational
achievement of the student, to better the student's picture
of himself and to increase his life experiences. They add
one more which the Detroit Public Schools did not include;
that is, to widen the horizons of the student through his
contact w~th a concerned, helpful, more experienced person. 2
Both school systems emphasize that tutoring is not
teaching. Tutoring simply provides the assistance and sup-
port which a concerned parent can and often does provide.
Educators have agreed that those not trained for teaching
can change a student's picture of himself and his attitude
toward sch'ool.3
Another type of program is a school district volun-
teer program supported by funds provided under Title I of the
Elementary and Secondary Education Act. Their basic ob-
jectives were to provide a more effective utilization of
lU.S. Department of Health, Education, and Welfare,
Volunteers in Education, ~!ateri~~s for Volunteer Pro~~
and the Volunteer (,vashington~ D.C.: Go'vernment Prin"c.in.g
Office, 1970), p. 57.
2Ibid., p. 100.
3Ibid••
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teacher time and skills; to establish a program allowing
for more individualized instruction; to increase the
attainment of educationally deprived students; and to pro-
mote greater school-community involvement. l
The Volunteer Teacher Aide program is not a panacea
for all problems in an educational system, but, it is an
attempt to bridge the gap between school and community,
child and teacher, achievement and potential.
Recruitment
When goals are established for the Volunteer Teacher
Aide the community's resources must be utilized in the edu-
cational process.
Education has long been the business of the professional
educators. However, during the past ten years, the
educators have been receiving more and more assistance
from people in the local community. At first it was
mostly housewives, and students. Today it includes
businessmen, retired citizens, and anyone else who ~as
free time and is willing to share it with young people
either to assist them in subjects with which they are
having dif~iculty, to enrich them culturally, or to
improve their self-image. 2
It is important to realize that the volunteers are
recruited from a variety of sources--through organizations
actively involved in the school system, by other volunteers,
by school principals, by teachers, or by learning of the
.,
~Lenore Sand.f~l, "Organizing the Volunteer Tutor Pro-
gram," Handbook for t.:h.e.Volunteer Tutor, p. 82.
2Morris D. Caplin, "An I~aluable Resource: The School
Volunteer," The Clearing House XLV (September, 1970), 10.
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school volunteer program from the newspapers, radio, tele-
vision or from one of their friends. l
The recruitment of volunteer aides ought to be con-
finediwhen possible to applicants living within the school
community. This is important as it opens up a communication
channel of great mutual value. \~en the community under-
stands and accepts the programs in the school and believes
them to be good, support will be forthcoming. And the
greatest resource in the community are the parents.
'~en parents participate in activities at the school,
additional values accrue, such as additional adult
attention pupils get when a parent listens to them
read or check vocabulary, and ~he help a teacher gets
when parents construct learning aids. These are im-
portant contributions for parents to make; a more
important one may be that this kind of involvement is
a parent's concrete demonstration of interest in the
child's education. 'vhat a parent does is a far more
effective communicative mode than a statement made
without supportive behavior. 2 .
"If you do not enable-parents to make a positive con-
tribution, they may contribute negatively. Let us all meet
our challenge on the firmest foundation we can provide,
that of working together. 1I3
lVolunteers in Education, p. 2.
2Mildred Beatty Smith, liThe Parents' Role in Children's
Success,t1 Coordinatin Readin Instruction, edited by Helen
M. Robinson Glenview, Illinois: Scott Foresman and Co.,
1971), p. 83.
3Elizabeth Hendryson, "A Parent's Concern - Questions
Parents As!.:., tt Parents and Readi.:Y.J Perspectives in. Reading
# 14,_ edited by Carl Smith (Newark, Delaware: International
Reading A~sociation, 1971), p. 108.
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Still another great reservoir of volunteers exists
that is just beginning to be' tapped. These are men and
women who will be leaders of tomorrow~ college students.
Responding to educators' calls for individualized in-
struction, especially in assisting those who are educa-
tionally disadvantaged or have learning difficulties,
college students across the country have organized voluri-
teer tutorial programs and supply many children with the
additional motivation, reinforcement and personal atten-
tion necessary for learning. l
The adult student volunteer brings to the classroom
his own special expertise and interest. In addition to
offering his services he brings a freshness and enthusiasm
to the school that can serve to rekindle or ignite interest
in the most bored students. Through close personal inter-
action with the pupil, the volunteer becomes aware of the
child's individual emotional and academic problems and
2
needs.
When the community is involved with the school, the
school will more truly belong to the community which it
serves.
Criteria for Selecting Teacher Aides
'~at does one look for in a volunteer? In response
to the question, the answer varies. One supervisor replied,
"I'm looking for decent, sympathetic human beings who can
l"College Volun eers Lend Helping :-lands," Volunteer
Viewpoir'~ (Washington, D.C.: Publ-,,_shed by \vashington Tech-
nical Institute in cooperation with Volunteers in Education,
1971), p. 1.
2Ibid ••
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relate to children. Personal qualities and characteristics
that reveal an ability to relate to and understand children
are far more important criteria than high academic reqe.ire-
ments."l Since many of the jobs of the volunteer as a
reading aide relate to children on a one-to-one basis then
it is important that a real liking for children be evident.
However, serious consideration must be given to the aide's
ability to follow the teacher's plan and directions.
Baze1li states that because an aide does not require
a great deal of specialized training, the selection criterion
in education might be set at about the high school completion
level} Special talents, skills, experience and maturity
should be weighed more heavily than formal credits, at
least at the beginning. Some attention ought to be paid to
the applicant's ability to articulate, and assume responsi-
bility. Evidence should also be found relating to the ap-
plicant's freedom from serious physical and mental health
problems.
Few who enter service as teacher aides have extensive
training especially designed to prepare persons for the
tasks performed by aides. Thus, the personal character-
istics of applicants 100m important. The characteristics
usually sought by schools are: dedicated, compassionate,
likes children, flexible, responsive to teachers, able
to get along, and personable. A sincere desire to im-
prove one's self, and to learn to perform the tasks as-
signed will put the new teacher aide in a favorable position
for true service. 3 .
2Baze11i,· "Organization and Training," 207.
3Shank, The Paraprofessionals or Teacher Aides, p. 16.
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In a survey of a private school s.~stem, the princi-
pals were asked what qualifications a teacher aide should
possess. In the order of highest preference they appeared
as follows: 1) interest and willingness to help out in a
school, 2) clerical skills, 3) grade twelve education, 4)
ability to work with children, 5) professional attitudes
1and, 6) refinement and courtesy.
Besides the qualifications desired in a volunteer
teacher aide and as a source of personal information a
written application serves as a criterion for selection.
Included is the usual information such as: age, social
security number, years of educat,ion, and number of children.
Of equal importance should be an account of personal ex-
periences of value in a school enviro~~ent, and personal
reasons for offering to serve as a teacher aide. 2 Sample
application forms used by schools are included in the
appendix. 3
There are many different types of application forms
for teacher aides. Some of the samples may serve as a point
of departure for an administrator of the program who may
wish to develop his own or revise an existing application.
lMarlene Janet Folk, "An Evaluative Study of Lay Aides
in a Midwestern Private School System~r {Unpublished Master's
Dissertation, Cardinal Stritch College, Milwaukee, 1968), p. 43.
2
Shank, The Paraprofessionals or Teacher Aides, p. 13.
3Appendix, pp. 60-72.
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The written application serves a two-fold purpose:
1) as, a basis for personal interview: 2) as <:- ,source of
1personal data for those applicants accepted.
The value of a personal interview in the selection of
persons applying for arty position in schools is well
known. Such important factors as voice, facial expres-
sions, personal grooming, attitude toward children, sense
of humor, poise, and physical size can best be observed
in person. These factors are of prime importance for
persons who will work in schools and have contact with
children. 2
The personal data of the applicants will speak for
itself. However, it would be well for tIle teacher aide
applicant to think in terms of how she can best help, and
state these aims in her application.
In addition to the interview it would be of value
to take the volunteer teacher aide on a tour of the facilities.
Introduce her to teachers and to other aides in the school.
It is important that the teachers have some opinion in the
selection of aides who will work closely with them.
Caplin3 also agrees with Shank4 that applicants are
usually 'interviewed for placement in services that will be
most enjoyed by them, and to which they can offer the best
of their talents. Satisfactory job placement may well be the
most important factor in retaining good volunteers.
1
Shank, The Paraprofessionals or Teacher Aides z p. 15.
2Ibid., p. 16.
3Caplin, "An Invaluable Resource," 11.
4Shank, The Paraprofessional~ or Teacher Aides, p. 16.
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Orientation and Training
Probably no other position in education is filled by such
a broad cross-section of people from the general popula-
tion. Nor filled by people of whom so few entrance require-
ments in terms of specific skills or academic preparation
are expected. Thus, the importance of becoming educated
for the tasks to be performed after acceptance for the
position, is the more magnified. l
It is important for each volunteer to know what is
expected of him or her at the very beginning. The coordina-
tor of volunteers or the principal should discuss what the
job entails. This can take place in the orientation program.
The training program which follows the orientation is designed
on the "How To" accomplish specific tasks and the develop-
ment of such skills.
Orientation is designed to explain that ,the volunteer
program involves all the resources of a community in the
education of its young. Orientation also established re-
lationships and roles of teacher and volunteer, of adminis-
trator and volunteer. The relationship must be one of pro-
2fessional educator and resource. This meeting is also
designed for establishing ~ules to which all are asked to
subscribe. It will lay the framework within which the
project operates.
Training of the volunteer teacher aides must be very
meaningful. The program must involve.specialists who have a
1 Ibid., p. 17.
2
Koretsl<y, "The School Volunteer Project in Boston, n
p. 121.
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new approach. Training manuals should be given to each
volunteer to acquaint them with procedures. Lecturing should
be kept to a minimum. On the job training will be more bene-
ficial then just discussing the activities.
In summary, the writer would say that orientation is
to acquaint the volunteer with the po'licies of the program,
its procedures, goals and purposes. The training is what
the job will take--what ski~ls--how much time--who will super-
vise, and how to accomplish specific tasks. 1
A major goal of any training program, in testing a variety
of approaches is to improve teaching methods for trainers,
teachers, and aides to be used eventually with children.
The hypothesis is'that the methods for learning that the
trainers, teachers, and aides find most useful for them-
selves will be the ones they transfer to the children. 2
The training period for the volunteer aides varies
from two weeks to three months. 3 But, it is felt that it
is more valuab1e if the training period is an ~ntensive
eight or' ten hour crash course followed by submergences into
service for at least a month with as much supe,rvision as
possible and then by periodic reinforcement with in-service
training and workshops which are really talk-shops to talk
out one's problems. Best results are attained when there -is
lVo1unteers in Education, p. 36.
2Irvin Nikolai, llDifferentiated Personnel: A
Rationale," Educational ~1a.npower, p. 49.
3Ibid., p. 51.
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opportunity for reconvening one month after serving, and '
as frequently thereafter as possible. l
Koretsky,2 Rauch,3 and Nikolai4 state that the
training should involve both the paraprofessional and the
licensed personnel (teachers and supervisors) with ,whom
they will be working. This enables all parties to get to
know one another, and to sense the possibilities for working
as a team. Emphasis should be placed on realistic, prac-
tical classroom situations, using demonstrations and role-
playing as teaching techniques. Where possible, the use of
multimedia and the analysis of audio and videotaped per-
formances of classroom activities should be essential features
of the training program. They further state that the school
staff needs as much training or attitudinal orientation as
the volunteer.
During the training period for the teacher and the
volunteer'aide a working relationship must be realized.
Fundamental to efficient use of teacher aides is a
cordial relationship between the teacher and the aide
serving with her. An understanding of their separate
and coordinated roles is of prime import to this rela-
tionship. Teachers must be appraised of all relevan~ in-
formation about a.ides before the aides are assigned.
1
Koretsky, tiThe School Volunteer Program,n p. 170.
2Ibid., p. 124.
3Rauc.h, "Us.ing Paraprofessionals as Rea.ding Aides," p. 186.
4Nikolai~"DifferentiatedPersonnel: A Rationale," p. 50.
5Shank, The Paraprofessionals or Teacher Aides, p. 2.
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The classroom teacher who requests and accepts the
services of a volunteer must recognize that a learning pro-
cess for her volunteer will be involved. Volunteers must be
encouraged to discover what it means to accept responsibility
and to experience the satisfactions that are involved in
doing so. The teacher might proceed to work with a volun-
t · th· 1eer J.O J.S way.
The first step is the establishment of objectives;
the teacher should ask the volunteer to write out and bring
in for discussion his own conception of the responsibilities,
his interests, his abilities, which he considers to be pri-
mary as his volunteer assignment. From this statement a
discussion evolves. The requirements of the job are set
by the situation; they need not be seen by either party as
personal requirements established by the teacher.
The second step consists of the volunteer deciding
for herself the objectives which she feels are import,ant
for her to strive toward during a limited period of time.
The purpose of this is that the volunteer takes an active
part in defining the responsibilities of her job. Throughout
the teacher guides and helps the volunteer, rather than
assigning responsibilit~es.
1Vo1unteers in Education. p. 117.
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The third step will not take place until the expira-
tion of the agreed-upon period for which the objectives have
been set. During this time the teacher works with the
volunteer in helping her reach her objectives.!
It is difficult to layout a specific set of instruc-
tions on how to work with volunteers; what to say to
them when they report to work, what to say when they
are serving in our school; how to greet them, how to
express thanks and appreciation; what words you use
in establishing communication between them and other
volunteers, or between school volunteers and the school
personnel; what you can say that will make them feel
happy and useful. Even if instructions of that kind
were possible, they would be worse than useless. It
doesn't matter what words you use to say so--the feeling
will come through. 2
Crowther, Superintendent of Schools of Los Angeles,
says, "Always give School Volunteers something meaningful
and constructive to do, and praise them for their efforts
and se"rvices." 3
There are, however, a few general principles by
which School Personnel can be guided. According to Crowther,4
they are as follows: " 1) Continued participation for school
volunteers depends upon reward. 2) School Volunteers must
see the relationship of the service they do, however small,
l Ibid., pp. 115-117.
2Ibid ., pp. 117-118.
3"Tutoring Tips," Volunteers in Education, p. 118.
4 Ibid., pp. 118-20.
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to the total effort. 3) Volunteers must be made to feel
the importance of their contribution. 4) The first efforts
of a school volunteer must be simple enough to insure
success. 5) School volunteers must have opportunities to
grow and learn. 6) Volunteers must be encouraged to make
as many decisions as possible. 7) Volunteers work best in
a friendly, warm atmosphere. 8) School volunteers must
not be taken for granted. 9) Keep school volunteers in-
formed about developments in and about the school. 10) Care
enough about your school volunteers to learn about their
strengths.
The role of the volunteer in the school is a very
important one. As the significant other in a helping re-
lationship, a school volunteer can make a very valuable
contribution to an educational program. The effectiveness
of the volunteer, however, depends largely upon the skill
with which the classroom t~acher guides her.
The Volunteer Reading Teacher Aide
No matter how long the training progra~it should
be adequate for the volunte~r to understand the techniques
,and materials of the reading program. A suggested list of
basic topics is given by Rauch, and should be used for
discussion during the training period~
1. The role of the paraprofessional as reading
aides
2. The nature of the reading process
3. Why pupils fail in reading
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4. Reading jobs of the paraprofessional
5. The fundamentals of reading
6. Encouraging personal and recreational reading
7. Classroom organization
8. Case studies and conferencesl
Some of the reading jobs of the volunteer aide are:
listening~o a child read or tell a story; playing word
games with individuals or small groups; helping children
,look up information; supervising work areas and committee
activities; directing remedial drill work; listening to
and evaluating book reports; .playing games with children;
correcting workbooks for home assignments; preparing ditto
sheets or other materials to 'reinforce instruction. 2 There
are many others but the writer wished to limit herself to
these.
It must be understood that the ba~ic educational
principle behind the aide program is reinforcement. Rauch,3
Arcement,4 and 'Vielga15 all agree that the aides do not teach.
1Rauch, "Using the Paraprofessional as Reading Aides,"
p. 187.
2ill5!., p. 188.
3lli,9.••
4Sister Genevieve Arcement, 'I A Teacher Aide Program That
Really Works," Catholic School Journal, LXX (December, 1969), 26.
5Jeann~ Wielgal, An Effective Teacher Aide Program
(Dayton, Ohio: ,George A. Pflaum, 1969), p. 8.
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They reinforce what has already been taught or use a specific
remedial drill for a special difficulty thus helping the
teacher provide for individual differences.
Chapter III contains a variety of instructional
activities related to reading. These.activities may be
used by the volunteer to reinforce the skills.
Evaluation
The last procedure which is essential to any
training program for volunteer teacher aides is a systema-
tic follow-up.
Ongoing supervision of the teacher-auxiliary team is
a necessary component of a successful program. The
administrator, counselor, coordinator, or the trainer-
consultant in the school system also should supervise
and evaluate the aide. Evaluation and feedback are es-
sential for improvement and should be built into the
program.
The test of a valid and effective training program
is whether it is preparing teachers and aides to have
harmonious working relationships and whether the teaching-
learning process is facilitated. 'Vhen the child is the
focal point, which he is, then the goal of evaluation
must be to1improve the child's education, values, and
attitudes. '
The follow-up and evaluation report may support
decisions regarding methods of instruction to be employed by
teachers. It may also be essential for decisions regarding
curriculum. Finally, there should be some basis for decisions
regarding individual teacher aide reassignment, retention or
2
release.
lVera C. Weisz, "Auxiliary Personnel in Education,"
Educational Manpower, p. 58.
2Shank, The Paraprofessionals or Teacher Aides, p. 79.
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In summary, it would be sufficient to say that a
well-conceived and appropriately executed evaluation of
teacher-aide services is of value to the administrators,
teachers and students because the information will be used
for decision-making in the future plans of a much-needed and
valued program.
Description of Existing Programs
"Satisfactory School Volunteer activity is the
seedbed for growth not only of a democratic society but of
an individual life."l The activities of the Los Angeles
School Volunteer program are planned by and for those
citizens who are interested in doing something to make their
own lives and the lives of children more pleasurable. 2
Within the past few years, federal agencies have
begun to realize that career opportunities in an increasingly
automated society will be found nqt in industry, but in human
service. Accordingly, the government has begun to encourage
programs which will establish new entry levels to careers
in education. Such programs as the following are examples
of what can be done in the light of present needs and re-
sources.
The Los Angeles Volunteer Program
The Los Angeles City Schools Volunteer Program was
established in 1968. The, program was first set up with a
lVolunteers in Education, p. 7.
2Ibid••
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recruitment committee. The function of the committee was
not only to recruit but to carry out the why, who and how
of a volunteer program.
There is more to the art of getting School Volunteers
than may meet the eye at first glance. Successful
recruitment campaigns need more than a company of
willing souls with time and inclination to ,get the
job done, although those elements are important. l
After recruitment, the Los Angeles City Schools set
out on an intensive orientation and training program.
During the training period tutoring tips were given which
emphasized purposes of tutoring, commitment, and general
tips for the aide. In-service training as well as everyday
evaluation is part of the program.
In 1969, the Los Angeles City Schools further
developed their Volunteer Teacher Aide program by preparing
and giving training in the utilization of volunteers and
their services.
'Vhat keeps the Los Angeles program working after
four years? Interest in their community, interest in educa-
2tion and a great desire to help.
The Detroit Public Schools
"They're worth your time," is the theme for the Detroit
Public Schools. A definite guide was set up for the purpose
lIbid••
2Ibid., pp. 100-4.
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of providing volunteer aides with some basic principles,
as well as some specific techniques which will help them
in their work to better education. The main goal of the
Detroit Public Schools 'was simply to help those children
who need help.l
Guidelines were given for all ~ubject areas, and
ways to help individual ~tudents were presented in training
programs. Thus, the core need was the improvement of aca-
demic skills. !tBut, as time went on it became apparent
that a set of satellite needs existed with implications
beyond success in school, and that alleviating these needs
is central to the goals of tutorial activities.,,2 The
people of Detroit felt the youth of their city were truly
worth their time. The program itself has its own director,
and the operation of the program is financed by Federal
Funds with its emphasis on training of the volunteers.
The worth of the program speaks for itself. 3
The School Volunteer Project in Boston
The Boston School Volunteer Project began on March 14,
1966. Twenty-eight volunteers were the nucleus for a growing
program.. At the end of three years the School Volunteer
Project emerged as a vital part of the Boston school system.
"A total of 453 volunteers served in varying capacities--
lIbid., p. 57.
2Ibid., p. 99.
3Ibid., p. 100.
# .
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generally once a week but often twice and occasionally
only once a month--but always serving with great verve and
excitement, and generally received with appreciation and
more than passing interest."l
In the Boston School-Volunteer program a whole
different mode of educating different kinds of student
emerged. The program became another arm of the school sys-
tem from the very beginning.
The operation of the volunteer program is funded
by the Federal Government. ·The·gov~rnment recruits the
volunteers, trains them and organizes the program in the
city of Boston. 2
In conclusion the School Volunteer Project of Boston
possesses· the potential for changing vastly the educational
system of this country. It is not claiming that the
volcinteer movement alone .canreformeducation, but it can
stimulate fundamental reform. "Every human resource must
be utilized to the fullest if we are to survive as a nation
and to extend our way of life as a functioning democracy.,,3
The Volunteer Program of Winnetka
The Volunteer program of ''iinnetka is an in,dependent
community agency charged with a twofold responsibility: (a)
lKoretsky, "The School Volunteer Project in Boston,"
p. ~06.
2Ibid ••
3Ibid ., p. 127.
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to fill requests from community agencies and school for
qualified and responsible volunteers; and (b) to find jobs
for members of the community who wish to give of their
services. 1 The philosophy is that members of the community
can and should be an influence on the established institutions.
The operation of this program is now in its twelfth
year. And it has shown that it can take the responsibility
for promoting community involvement •.
The Volunteer agency headed by a staff make careful
evaluations of the volunteer's capability, personality,
interest and availability. The agency retains the right to
accept or reject a volunteer and to participate actively in
training a volunteer for the service he will be performing.
The volunteers of the Winnetka plan perform in the
following roles: 1) serving as a seminar leader, 2)
working with individual students, 3) preparing instructional
devices, 4) developing projects with an entire class.
The rewards to the volunteers in this program are
invaluable. "His own zest for learning increases, and he
comes away refreshed and reassured that the new generation
has vigor and creativity which it will need so much in
shaping the world of tomorrow. n2
1Joe A. Richardson, and Janet Burgoon, "A Volunteer
Talent Pool and the Public School, f1 Edl-!.cational LeadersI1.ip,
XXVI (April, 1969), 703.
2Ibid., p. 709.
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Evaluation of Programs
The volunteer teacher aide program in New York has
been in operation since 1964. Out of this plan grew the
National School Volunteer Program which established eighteen
School Volunteer programs throughout the United States.
The success of the programs can only be measured by the con-
t · . 1 wth f h · t · 11nua gro 0 suc organ1za 10n5.
In the New York public school an evaluation of
teacher aides was made by the Institute for Educational
Development. The results were as follows:
The aide" s impact on pupils was gauged by interviews
with almost 200 small groups of children. About 90%
of elementary pupils said they enjoyed coming to school
more now that the paraprofessionals were there. About
90% said paraprofessionals helped teach them to read
and almost as many said they liked to read more as a 2consequence; 75% said aides helped them with homework.
It should be obvious that remarkable changes and inno-
vations have been taking place in American education as
a result of the input of the community at large--interested
parents, private foundations, the federal government, and
American bus'iness and industry--as ,,,ell as by professional
educators. As with virtually every other aspect of our
lives, change is occurring at a fantastic rate. T0
3what extent then is America achieving her destiny?
In summary, if the volunteer program and the volunteer
aides have reached the lives of students, then has not that
program or aide been of real value?
1972) •.
1Koretsky, "The School Volunteer Project," p. 106.
2 ..
nparaprofessionals in School," Education, USA (May,
3Edward G. Buffie and Gerald Smith, "Educational Man-
power in Perspec.J:;,ive, ft Educational Manpower, p. 269.
30
Utilization of Teacher Aides in Preparing Materials
Schools presently are utilizing more than 100,000
paid and volunteer aides. Utilization of aides has helped
give teachers time to teach; time to do what they were edu-
cated to do. l This means that some students are able to
have their learning problems more carefully analyzed and
effectively treated; teachers are now giving more individu-
alized instruction. In the effort to meet individual needs
the teacher has turned to a wide vari~ty of interesting
materials at all grade levels, and with purposeful activities,
in ,order to give pupils the. satisfactory experiences in
which skills are developed and maintained. 2 The volunteer
aide can render much aSs1stance to the teacher in preparing
and using such activities to individualize instruction and
meet needs.
Many successful reading teachers .create exercises, acti-
vities, games and other mate~ialsspecificallyfor their
own class knowing the needs and personalities of "their
stud~nts, they prepare materials tailored to individual
classes and students. They 'develop sequence of exer-
cises in those reading skills in which they know their
students need additional practice. Often such teacher
made materials prove
3
more effective for some classes than
published materials.
IJames L. Olivero, "Educational Manpower: An Overview
of Potential and Problems,," ~ducational Manpower, p. 14.
2Thomas G. Divine, ~What Does Research Reveal About
Materials for Teaching Reading?" English Journal, LVIII
(September, 1969), '849. '.
3Ibid., p. 851.
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Costly instructional materials are not necessary. With
appropriate instruction, tutors proved capable of
developing and creating materials uniquely appropriate
for their children. l
Volunteer teacher aide made materials can help
stimulate children's thinking and enhance their learning
as well as provide variety. "Children need to' be exposed
to experiences beyond the textbook. Materials should be
used that are encountered daily throughout our lives.,,2
Made materials.provide a ready means for motivation. DeRoche
suggests'such materials as newspapers, magazines, catologues
and telephone directories can be used as meaningful activities.3
Specific Objectives
It has already been stressed that volunteer aides
for the most part are not trained teachers. Therefore, the
diagnosis of a student and his needs can only be taken care
of by the classroom teacher, a reading specialist or a
qualified person. It will not be discussed here how the
evaluation of a students' need will be done. However, it
must be mentioned that the student in coming to the aide
will have an evaluation card listing the skills that need
1 .
Kathleen T. Mc'fuol"'ter and Jean Levy, "The' Influence
of a Tutorial Program Upon Tutors," Journal of Reading, XIV
(January, 1971), 224.
2Edward F. DeRoche and Erika Gierl, Creative Units
for the Elementary School Teacher (West Nyack, New York:
Parker Publishing Co., Inc., 196~), p. 1.
3Ibid., pp. 1-18.
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attention. 1 Records insure that some students can be
helped by more than one aide. Records also inform the
classroom teacher of childs' progress. Samples of record
cards will be found in the appendix.
2
Because a volunteer works with a child on a one-to-
one basis, stress should be laid on the imaginative pre-
sentation of materials and on motivating the child to
verbalize and read. 3 "Materials used must be selected
with specific objectives in mind. After pupils' needs and
deficiencies have been pinpointed through
l
evaluation, then
materials must be selected to meet individual needs.,,4
Purposes of Games
Games provide a way of giving pupils stimulating
interesting practice on certain words or skills. Some of
the skills of reading instruction which can easily be re-
inforced by the use of games are: 1) listening skills, 2)
word recognition skills, 3) comprehension. 5
26.
1
Arcement, n A Teacher Aide Program Tllat Really \vorks,"
2Appendix, pp. 60-72.
3Yolunteers in Education, p. 27.
4Hap Gilliland, Materials £orRemedial Reading and Their
Use (Billings, Montana: Montana Reading Clinic Publications,
1971), p. 10.
5Florence Y. Shankman, "Games Reinforce Reading Skills,"
The Reading Teacher z XXII (December, 1968), 262.
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The teacher who uses reading games successfully is one
who knows his students as well as the games. He knows
which skills each student needs to learn or have rein-
forced, and he can select the appropriate game from his
wide repertoire.! .
No reading class should be without a variety of reading
games. '. • • when a pupil needs extra practice on a
specific skill, it is of.ten possible to find a game
that will give this practice. In this way,. games may
be used as a substitute for much of the drill on words
and skills. However, reading games should not be played
indi,scriminately just for entertainment, or be used as
busy work to keep the children occupied. They should be
played whenever extra practice is needed or specific words
or skill, and they should be chosen to meet specific needs. 2
Shankman states that while games give practice in
reading skills, one must be aware of their 1imitations. 3
Are they busy-work or play acti~ity? It is difficult to
evaluate the effectiveness or value of the games. There-
fore, in preparing games careful attention is needed in skill
development.
ShankmaA and Slobodian5 agree that the volunteer
aide or teacher assist the students in developing original
games, riddles or puzzles to aid them in reinforcing reading
l.1ane .1. Slobodian and Herbert Haffner, "Using Games
for Reading Improvement,n Reading Improvement, VIII (Fall,
1971), 52.
2Gi11i1and, Materials for Remedial Reading, p. 165.
3Shankman, "Games Reinforce Reading Skills," 263.
4 .flli., 262.
5S1obodian, "Using Games· for Reading Improvement," 52.
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skills. Games are never to be considered a bag of tricks,
but a means to an end. A good aide or teacher is aware of
why a particular game is appropriate and how it will meet
the needs and interest of the individuals or groups using
it. If games are kept interesting and challenging, they
can contribute a great deal.
'Vhy should a volunteer aide be utilized in preparing
and using games with students? Because for the student who
has met so many failures in his reading experiences it be-
comes a new way to learn and builds a better self-image.
The name of the game is fun in learning, but more impor-
tant the name of the game is purposeful learning. The
name of the game is teaching with understanding and
using games purposefully to accomplish understood goals •
.The name of the game is changing attitudes of students
through understanding of the purpose and use of games,
not "conning tt students by providing fun as an enticement
for learning. The name of the game is total inv()lvement
of teacher and student directed at use of games for both
recreation and establishment of improved learning strate-
gies. Ultimately, the name of the game is hope, hope
for those students who have felt frustrated and beaten
in the search for successful experiences in learning. l
Sum.nlar~' and Conclusions
In this survey of literature the concept of volunteer
programs, with respect ,to its rationale, existing programs
and utilization of teacher aide made material was reviewed.
The benefits of Volunteer Teacher Aide programs has
been one of the reasons for its growth in our American schools.
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Programs have been setup throughout our country with the
goals for recruitement, selection, orientation. and training.
The utilization of the volunteer teacher aide has helped
to individualize instruction. The teacher is free to do a
more thorough job of instruction. The aide is utilized in
preparing reading materials and using them in small group
situations to reinforce reading skills.
CHAPTER III
TEACHER AIDE-MADE GAMES TO BE USED BY THE PRIMARY
CHILD AS A REINFORCEMENT OF READING SKILLS
Introduction
Chapt~r III will list game type activities for re-
inforcing reading skills. The objective of this study was
to find activities the volunteer teacher aide could prepare
and use on a one-to-one basis or in a small group situation.
This chapter will be divided into three major
headings: activities for building listening skills, activities
for building word recognition skills and activities for
building comprehension.
Activities for BQilding Listening Skills
Listening habits must be established early by
consistent practices in purposeful listening. Listening is
is the basis of all learning. With these points in mind
the writer concentrated on developing listening powers
through instructional games.
Hide Your Eyes. Children cover their eyes and identify an-other pupil by listening to the pupil speak.
36
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Match Me. The teacher aide says a key ,..tord such as "cat".
Each child tries to think of a word that begins with. the same
sound.
I Built a House. The first player names an article in the
house, such as a hammer. Each child must name an article
with the "hn sound.
Riddles. A child or teacher aide describes something with-
out giving its name. Use the first perso~. E~ample: I
am yellow, pigs like me, I grow tall, I am
Speech Detective. To teach listening for a particular sound,
emphasize the sound, such as long "in innline," "kind,"
"bite". Then say nyou are to play detective and every t~..me
you hear this sound, you are" to clap.n Then read a group of
sentences with the long "iff sound.
'~at Is It? Have children close their eyes. Drop an assort-
ment of objects on a desk. (Pencil, penny, quarter, ruler,
etc.) Children try to identify each object by the sound it
makes when it hits the table.
'~at Do I Hear? Have children close their eyes and listen
for 15 to 30 seconds to all the' noises whether inside or out-
side of the room. Then have them list them.
Records. Use a record which demonstrates the sound of dif-
ferent musical instruments. Children try to identify each
of the instruments.
Listening Walk. Take a walk around the block and try to
listen to all the different sounds.
Baseball. This game may be played with two teams. Draw a
d1agram of a baseball diamond. Place a letter on each base.
The first batter of team A starts with the letter in the box
at first base. He is asked to give a word ending with this
letter, for instance, leaf for the letter "fu. If he can do
so for each base, a run is scored for his team. If he fails
on any base he is out. When the team has three outs the other
team gets a chance to bat.
Listen, Don't Peek. The children close their eyes. One
-child performs an action that has a distinctive sound, ring
a bell, knock on the door, beat a triangle, beat a drum,
pour water into a glass, and so on. The group listens care-
fully and tries to identify the sound. \fuat words can pupils
think of that best describe each sound heard?
'vhich One Is It? Tap cesk with finger tips and with knuckles--
have children watch and listen--close eyes. Tap finger tips
or knuckles and have children tell which. Tap blackboard
with pointer and with chalk--have children watch and listen--
close eyes. Tap blackboard with pointer or chalk and have
children guess which. 'vrinkle or tear paper--have children
watch and listen--close eyes. Tear or wrinkle paper and
have children tell which. Tap toe or heel and have children
tell which.
Rhyming ~,yords. Take a piece of tagboard 12" x 8". Paste
pictures of rhyming words in rows of five pictures to a row.
The child is to find and place a button on the other picture
in the row that rhymes with the first picture. This same
type of game can be used with blends, vowels, prefixes and
suffixes.
Throwing the Ball. A child throws a ball and says a word.
The child catclling it must give a word with the same vowel
sound. Initial blends may also be used.
Animal Sounds. The teacher aide gives the sound of an animal
and the child guesses the animal. Reverse the procedure for
variety.
Learn a Sound Game Box. (A shoe box or other similar type
box may be used for this activity.) Make a collection of
objects which contain the same sound at the beginning or at
the end. Say the name of each object as child listens. Have
child repeat the name of each object after you. Ask child
to listen to the sound and where it is heard in the word.
Mix in objects which do not belong. Have child select
those objects which belong to the group.
Scrapbook of Sounds. Have the child collect pictures of
things beginning or ending with the sound being learned.
Write the capital and small letters which represent the
sound at the top of the page. 'vrite the name of each pic-
ture beside or under the picture which is pasted on the page.
'Vhen finished, they may be put together to make a scrapbook.
Travel. I'm going to Montana. With me I shall take a bag.
What other things can I put in my bag that begin with the
same sound as ~Iontana? Substitute other sounds so that the
game may be adjusted to the child's needs.
Finding~~,on-rhYJ!!ing,vords. The teacher aide pronouIlces a
series of words that rhyme and one that does not rhyme.
The children clap their l1ands wIlen they hear th.e non-rhyming
word. For example, the teacher says, U Right, figl1t, light,
see, might." Sometimes the children may be asl<ed to listen
a second time.
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Bird, Animal, Fish. The group sits ina half-circle with
one person facing them. lie starts the game by saying, "Bird,
animal, fish-animal" and counts to 10 before pointing to
one of the players. This player tries to say the name of an
animal before the pointer gets to 10. If fish is said, the
person pointed to must name a fish or if bird, he must men-.
tion a bird. When the person pointed to doesn't say the
name before 10 is reached, he takes the pointer's place.
I Pack My Bag. One child starts the game by s>aying, "I
pack my bag and in it I put apricots," or anything else
that begins with "aU. The '-player on the right says, "I
pack my bag and in it I put apricots and buns." The next
one to the right repeats what they have said and adds some-
thing that begins with ftc ff • Each tries to remember wllat
all the others have said down through the alphabet. The
child who makes a mistake gets a black mark. The winner is
the one with the fewest black marks at the end of the game.
Do As I Say. The children sit in a group with the leader
facing them. The leader starts the game by pointing to
his chin and saying, "Chin, chin, chin," and then suddenly
switches, pointing to another feature such as his eye but
continuing to say, nCl1.in. It The group must point to what the
leader says and not to what he points. As soon as one of
the players makes a mistake, he is the leader.
Simon Says. One person is chosen to be Simon and he gives
the orders: "Simon says, thumbs up, Simon says, thumbs down,
Simon says, thumbs sideways," with the group following his
directions. But if he gives a direction without starting
with "Simon says," the group is not supposed to follow the
command. The first person to ~ake a mistake takes Simon's
place.
Curious Traveler. The teacher aide begins by telling the
children that each of them is going to be a "Curious Traveler".
The teacher then gives the following directions and the
children act them out: "The traveler stood up. lIe looked
to the North. He looked to the South. He looked to the
East. He looked to the West. He then turned around and
faced the North. Then the West. Then the South. Thenhe
stood on tiptoe to see over his' neighbor's shoulder. lIe
smiled at what he saw and sat down.
Listen to the Spelling. The teacher aide assembles a class
or group by asking the children to gather in response to
hearing their last names spelled. It could also be used by
spelling objects in the room. Caution: Al,,,ays say ~'capital"
before spelling a name.
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Tell-A-Tale. Mater~als needed: a strip of oak tag for each
child, on one side of whicll letters are arranged from left
to ri~ht to make the caption True Tale. On the reverse side
are letters arranged from top to bottom to read Tall Tale.
The children are directed to listen while a member of the
group tells a story. If a listener believes this to be a
true story, he puts in. place on his desk the caption True
Tale. If a player recognizes it as a tall tal~, this is
indicated by displaying the Tall Tale caption. If the speaker
rambles from one type of story to the other, li~teners are
to place a hand over the caption. (,nlen this occurs the
teacher asks the speaker to finish in one sentence and the
games moves on to another ffteller u .)
Test Your Listening. The teacher aide reads a story, or a
paragraph. It can be taken from a reader or a library book.
Questions are then asked to check listening skills. Ask
questions for main idea, details, sequence or for character
descriptions.
School Guide. One child pretends he is a stranger and asks
another child "'Vhere is the library?" The second child
responds, "Go up the nearest stairway to the second floor.
Go to the end of the corridor. Turn left. The library is
the first room to the right. The room number is "
Other places may be used in order to listen to understand
and give clear, concise directions.
In summary, it 'should be recognized that the listening
games mentioned are not to "sugar coat" education but to
provide interest and motivation for learning. The games
are not played just for fun but are employed to help pupils
learn certain basic skills. It is apparent that listening
cannot be taught in isolation--that is, the pupil must listen
to or for something.
Activities for Building Word Recognition Skills
The most vital and significant aspect of learning to
read is the recognition of words. A good reader is versatile
J
I
1
f
I
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in his methods of determining the pronunciation and meaning
of unknown words. He tries one method after another. The
teacher needs to help students master word recognition
techniques, such as context clues, phonetic and structural
analysis principles,· picture clues, configuration aids, and
the dictionary. This section of the paper is devoted to
developing word recognition skills through instructional
games.
Spin the Magic Wheel. Cut a circle 6" in diameter. Around
the outside of the circle place consonant letters on either
side of . a cutout window. Make a second circle with vowels
written so they will be visible through the window of the
first circle. The object of the game is to turn the second
circle and make new words. .
,Findthe Picture. Distribute a pack of cards to each child.
The cards should have pictures of objects or forms from simple
to very complicated illustrations on them. The children
are asked to match like cards. After they have completed
matching their pack of cards the teacher or the leader should
ask how the pictures are alike or different.
Treasure Chest Game. Make a treasure box. (Use shoe box).
''''rite beginning soti'nds on cutout "gold pieces" and put them
in the treasure chest. The child chooses a cut-out object,
takes a gold piece from the treasure chest. If he can
match the beginning sound with a gold piece he may keep the
treasure. If he cannot he must put the treasure back in the
treasure chest.
Alphabet Game. Print all the letters of the alphabet on a
number of small cards, one letter per card. Three or four
of each of the vowels should be included. All the initial
blends like gl, tr, et cetera may be included. Two or more
people may play. The cards are placed face down on the table.
The players take turns selecting a card and naming a word
which begins ,~ith that letter or blend. If they cannot name
a word in a reasonably short time they put the card back.
When all the cards are picked up, each player tries to spell
as many words as he can with the cards he llas collected.
The winner is the person who has the greatest number of cards
and words combined. A score can be figured by counting one
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for each card collected and ten for each word spelled.
Each card should be used only once in spelling a word.
Word Golf. Nine packs of 10 caras each (2" x 3") to repre-
sent the 9 holes of a golf course. Words from the children's
reading vocabulary may be printed on these cards. One player
and one scorekeeper are needed. The object is to get a low
golf score. The player takes Pack I and holds "the cards face
down after shuffling them. He then takes a card from the top
of the pack, plays it face up and reads it. If' he cannot
read it correctly, the scorekeeper marks a 1 on his scoring
sheet. The player continues to turn the cards face up and
to read them. The number he has read incorrectly is his
score for the first hole of the golf game. He continues in
this manner through the 9 packs, trying to get as small a
score as possible. The pupil may keep a chart of his golf
game and in this way he can compare his scores and watch his
progress.
Prisoner of War. Place on each of 45 small slips one word
having a suffix which has been studied. There should be 9
words having different roots but the same suffix (nation,
completion, action), 5 sets in all. Two children place all
slips face down on table. One player selects a card, reads
the word and places it in front of him. The next player does
the same. 'Vhenever a player sees a set developing in front
of his opponent which has the suffix similar to the one on
the word he has just selected and read, he may claim the
entire set from his partner to a position in front of himself.
If he cannot read the complete set which he is trying to cap-
ture, he must forfeit the one card he holds belonging to that
set.
I Spy. Here is a device for skimming' and for the enlargement
of vocabulary. The teacher may say, "I am going to give you
something to look for. tf As soon as you have found it, say
tlI Spy" an<:l point it out with your finger. The word I want
you to find is near the middle of page 82. _ Find the word
n obtain" • Difficult or stril<ing phrases may also be hunted
out and read in this' way. .As soon as tIle word or phrase has
.been discovered, it is well for the teacher or children to
duplicate the thought content with a synonym or phrase in
order to teach word meaning through context.
A Phonetic Game. Small groups from two to six may play this
game, using a set of cards with words that illustrate the long
and short vowels. Each player is dealt five cards. The
rest of the set is placed'face down in the center of the table.
One card is placed to the right of the center pile, face up.
This is the discard pile. Each player tries to build a book
of three ,~ord cards having tI:te same vo~,vel sounds. As each
player takes his turn, he may either draw from the center pile
¥d't" 1 ,'."
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or, if he sees a card on the discard pile which he can use,
he may take it. If he has a card which will not help him
build a book, he may discard it on that pile. ~~en he has
built a book, he raises his hand. That means he is ready
to read his three words. If he reads them correctly, he
may lay that book down. The player getting the most books
wins. This game may be used for reviewing initial blends,
consonant blends and rhyming endings.
Finders. This game is played like "Bingo n • Each player has
,a card marked off into 25 square blocks. A wo"rd is printed
in each blocl<:. ~vords are printed on a small pack of cards,
each the size of a block. The leader shows the words one at
a time. The pupil who has the displayed word on his card
raises his hand, pronounces the word, points to it, and is
given the small card, which he places over the matching word
on his card. The pupil who has five words covered in any
direction is the winner.
Find a Picture. Collect a supply of old magazines which
may be cut. Prepare a set of picturable statements, one
statement to a card. Scatter the cards face down on a desk
or put in a large box. There may be two teams. Each player
draws four or five cards. He then hunts through the old
magazines to find illustrations for the statements he has
drawn. He cuts out the illustrations. If he finds none,
he may draw a picture himself. 'vhen one member of a team
finishes, he may help another member. The team that illus-
trates all of its statements first, wins. Example: The dog
was looking through the fence.
Make a Storl. Cut stories up into single sentences. Put
each story into an envelope. 'irite the following instructions
on the outside of the envelopes. "These sentences are mixed
up. Arrange them to make a story." The envelope may be
given to individuals or to partners. If used as a competi-
tive game, use copies of the same story, or stories of equal
length. The player or players assembling a complete story
first, wins.
Card Drawing. Print on cards words needing practice. Place
the cards face down on the table. Children in the group take
turns drawing cards reading the words printed thereon. If
it is misread, a ca~d is returned face down to the bottom of
the pack. The winner is the person with the largest number
of cards when the stack is gone.
Findin~ Partners. The teacher aide distributes to half of
the class cards bearing word families, and to the other half
of the class cards bearing consonants or phonograms. The
children with the consonant and phonogram cards walk around
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among the other children to see if they can make a word by
combining their cards. When a word has been made, the child
says, "We made with our cards," until the entire
class is paired.
Card Calling Game. ·On 3" x 5" cards, pr·int words with dif-
ferent vowel sounds, such as "pig~', "hat", "wig", "cat",
"ran", "sat", "big". Shuffle the cards and. gi"ve four to each
child. A small pack should be left face down ~n the table.
The first player reads a word from any of his four cards. If
another player 1101ds a card that contains a rhyming word he
must give the card to the player calling for it. The next
player receives a chance to call any of his words. When a
player fails to get a card from any of the players, he may
draw from the pack on the table. If he still fails to get
a rhyming word, or if he cannot read the card he has chosen,
he must discard the card he called. The player with the most
cards at the end is the winner.
Configuration. Cards are prepared containing words which
have the same general appearance. (The words may be selected
from those with which the children are having configuration
difficulties.) Each word appears on two cards. The children
are given the cards and asked to find the pairs of words
exactly alike. A score may be kept of the words correctly
paired.
Endings. Using a circular piece of oak tag, the teacher
prints words (nouns, adjectives, or verbs) around its circum-
ference. At the center she affixes five long strips of oak
tag, each shaped like the large hand of a clock. Each of
these hands bears an ending, er, est, ed, s, and ing. The
teacher points to a word and asks the child to select one of
the endings on the poin~ers (or hands) which can be added
to the word and make a good word.
With this device, the teacher
gives a sentence to the child,
using one of the words on the
chart, but not in its proper
form. The child must select
the ending for the word
which will make it correct.
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Footbal1. On a large piece of paper draw a football field
with sections to represent ten yards each. The game begins
at the fifty-yard line, where a cardboard ball' .. is placed.
A set of cards with a word on each card is used. The first
player reads the word on the first card. If he reads the
word correctly, he moves .the ball ten yards toward the goal.
If he reads it incorrectly, it is considered a fumble and
the ball goes ten yards toward his own goal. When a child
crosses the opposite goal line, his score is 6. If he
reads the next word correctly, he adds one point to his score.
Spin the Platter. Use a large oak tag circle. Around the outer
edge paste or staple six or more pictures; apple, chair, house,
table, horse, book. (No.1 illustration below.) Attach a
large pointer to the center of the platter so that it spins
easily. Print the several sets of corresponding cards and
give each player a set. Each player in turn spins the in-
dicator and must find the word from his stack that describes
the picture where the indicator stops. Variation: Use
words instead of pictures as in illustration No.2.
Mother Goose Game. How many words can you make from the letters
found in the words MOTHER GOOSE?.' Perhaps this clock diagram
may help you. Begin n the clock and mix up the lette,rs •
•
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Card Match. Make sets of vocabulary cards built around
categories (wheels, clothing, shopping) to meet individual
needs. Put a picture of the object or action on one side on
a card and the word on the opposite side. On another·card
of similar size put just the word. Have the student match
word "cards with picture cards. This matching activity is
self-instructing. The student can check his responses by
looking at the words on the back of the picture card.
The Telephone Game. Collect old telephone books. Using the
white pages for alphabetical order, ask the following type
questions. "Mrs. Margaret Black's number is listed before
and after 'vhich names?" "If you
are looking for Robert Smith's number would you find it
before or after Louis Smith's?" "If you are looking for
Harold T. Jones' number would you look before or after
Harold M. Jones?" Add other questions.
Try the Yellow Pages. Ask such questions as "Under which
main heading might you find: a) a door to door milkman?
b) specialists in swimming pool lighting? c) a health salon? d)
Chinese carry-out food service? e) a cab to take you to
the airport?"
NewspaperMan. Have the children bring old newspapers to
school. Cut out words from various headlines. a) make
synonym-antonym games. b) match them to pictures. c) make
sentences.
Comic Strip Game. Select a non-continuing strip such as Pea-
nuts or Nancy. Cut each frame and mount on cardboard. Have
the child place the cards in correct sequence. 'To self-
check~ a word can be written on the back (one letter on each
frame). Adapt the comic· strip game to cover the captions with-
in each frame. Have the child fill in his own words.
Nine Pins. Begin with a 9" x 12" sheet of paper on which are
fastened colored circles about an inch or an inch and half
in diameter. The colQred circles should be fastened with a
brass fastener or a staple so that a slip of paper may be
placed underneath it. A word should be printed on each
colored circle and a numerical value from 1 to 10 written
under each circle. The words used may be those a child is
having difficulty with in reading or words which closely
resemble each other and cause confusions. A set of small
cards is made on which are printed the same words which
appear on the colored circles.
Two or more people may play. All the small cards are placed
face down on the table. The players take turns selecting a
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card and placing it under the colored circle i~ matches.
Score is kept by keeping track of the numbers under the
circles. A player must say the word to get credit for it.
The winner is the person with the highest score.
Parchesi or Monopoly. Make a two inch margin around a rec-
tangular piece of paper. Divide the margin i~to spaces in
which words needing drill are written. Corner spaces may be
used as penalties,or rewards as: Move back fo~r spaces. Go
to'jail. Take another turn. Make a disc of numbers with a
spinning arrow to indicate the number 'of spaces to be moved.
A child spins the arrow and moves the number of spaces in-
dicated. The words are read as he moves. If he does not
know a word, he must remain on that space until his next
turn. The child first completing the way around the board
wins. This game could be adapted to giving practice in blends
and initial sounds by placing letters and blends on the spaces
instead of words. The child makes his way around the board
by thinking and pronouncing words beginning with the letters
or blends.
In summary , it would be well to state that developing
independence in word recognition is one of the most important
goals of reading instruction. Since this skill is the center
of the reading act, one might well say that it is the most
important goa~ in the primary grades. A child who is in-
efficient in word recognition cannot expect to be efficient
in the area ?f comprehension. The word recognition games
suggested should be employed only where they are appropriate
for the realization of specific educational goals. Experience
indicates that. instructional games do make substantial con-
tributions to pupil learning when the teacher or aide selects
and uses them wisely.
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Activities for Building Comprehension Skills
It must be realized'that the end product of an
effective reading program is getti~g pupils to grasp the
meaning of the words which they perceive. Unless a child
understands the printed word his reading becomes a mechanical
,process and is of little use to him in his everyday life
situations. Understanding what he reads is cal1edcomprehen-
sion. Comprehension, is a blanket statement. It must be
thought of as a global term; it is a process made up of a
composite of skills. These skills {nelude reading for de-
tails, reading to get the main ideas, differentiating be-
tween facts and opinions, reading to summarize and organize,
reading to follow directions, reading to predict outcomes,
reading to note sequence of events, and reading to under-
stand charts, tables, maps and graphs. Since comprehension
is so important in the reading development of children,
one should employ every avenue of learning. The following
section contains a sampling of teacher-made games to help
develop skill in comprehension.
Add a Word Game. Divide a tag board into four columns. Write
the first three words, leaving the last space blank. In a
separate envelope have the fourth word for each classification.
Classification may be color, people, transportation, animals,
clothing. The child should then proceed to put the right
word in the fc\\..trth space.
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run jump skip
boy man motller
red green IJlue
car bus airplane
dog pony cat
In the Woods, at the Circu~, or at the Farm. Designate one
corner of the room as the \'Ioods, another as the Circus, ;10<1
still another as the Farm. Each child is given one of tIle
following words:
Circus Farm ''loods
monkey chicken butterfly
lioq. calf owl
giraffe pig rabbit
tiger 11en woodpecker
kangaroo slleep caterpillar
zebra lamb wolf
elepllant ~oose <leer
clo\\'n cow toa.d
os"crich duck grasshopp(~r
camel goat snake
bear horse squirrel
The teacher aide then says, "Boys and girls, look at YOllr
oards. If you do not know the word written on it I will
whisper it to you. Think carefully. \1ould you see what your
card tells you about? DOes it tell something about the farm,
in the woods, or at the circus? Now we sl\al1 pIL1Y that ttlese
dards are tickets to take us to those places. '~lcn I clap
my }lancls tIle first tiln(~ (\1.1 tile C)lild rent Wl10 ttaveticl«~i~M t~o
tIle woods, run to tIle woo<ls." (Clall llunfls arlu clLll(lren (';()
to the woods.) "'vhen I clap my l1ands aM;ainall tllose WllO
have tickets to the circus run to the circus corner and stand.
The third time I clap my han(ls those WllO have tickets to the
Farm, run to the Farm corner. 'vhen I clap my han<ts thre(~
times, everyone runs home." (Children return to Eieatfl.) Tllen
ask children what they saw in the corner where they wer~.
Example: I saw a caterpillar in my corner (woods).
Big Business. Let the class pretend that here are four or
five big "businesses" in your rOOln. One company is "o\\'ned"
by four or five cllildren. Eaell COfnpany W<lnt~3 to ad.ver~tJRe
w]lat it sells. F<>r e.x<lrnIlle, one f.irnl sells u.icy(~l(~s. t·'rom
old magazines, the "owners" gather pictu.res of IJicycles.
Then they plan 110\~ their ad will loo!< in the newspaper. They
first make a COr)Y of wllat they want to say and 110W tlley want
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the pictures placed in the ad. Then they paste the cutout
pictures on a sheet of newsprint, and either print the
advertising words or hunt for them in olel publications an(!
then paste them with the pictures. Display tIle ad8 on tho
bulletin board.
Scavenger Hunt II. If the cllildren all 118ve tile fl'ame e(li tion.
of a newspaper, write a list of objects on the board ~lich
can be found in some of the news~aper pictures. Ask the
children to find tile picture and the page on wtlich the ot>ject
occurs and then report his findings to the class. Variations:
1. Let one half of the class find and list the objects
on the board, while the other half of tIle cla~s finds tllf~
pictures of the objects in their newspapers.
2. Lists of words are given to each pupil. Objects or
pictures denoted by the words are placed around the room.
The children look for tIle pictures or objects tIlat match
the words on their,list. The first child to complete hi~
list wins. (Pictures or objects may be given to the chil-
dren, but the word cards are scattered about the room.)
3. The class is divided into teams. Eacll team is gIven
a list of words. Each player in turn finds one tIling on
the list and passes tlle list to tIle n(~xt ctlild on hiB tf-.am.
The rest of the team may give no Ilelp to tIle hltrlter. TIle
first team to complete the list wins.
'~ant Ads. Ask the children to bring in a previous day's
newspaper. Each pupil should have a copy of tile same t-(li-
tion. Suggest to the class that they look at the advertise~
ments in the classified section and examine closely the adfs
content. Let each pupil pretend tllat he is go i flf~ to St~ll
some object he o,,,ns or tllat lle w.'\nts to btlY St)tof~l,tlin,~. Tllen
t\,~ 1< ~ .'l C I, c I , 1.1 (1 t. (,) d (~fl {.1~' \ H tIC , III H 1< 0 H (~ 1 a N f~ i ." i ('\ d " d t .. ",l I H , t i, ,
4:' «-' I. lU"1 r1 .," \~ri , ,It I »t"\ I' •
lvho Am 11 Two groups each choose a character to portr'ay.
This should be a figure in a story which everyone has read
recently. Team 1 acts out the character and Team 2 guesses.
Team 2 is allowed to confer and decide on tlleir" answer'.
After the cllaracter's name has been guessed, tIle teitmM re-
verse roles. The team Ot' group witll tIle great~est nllntl,er of
correct responses wins. Variations: .
1. Several names for the character can be ~iven. The
opposing team c}1ooses the correct allswer from tJhis llt-it.
2. Occupations, animals, or story locationH call l)e llsell
to vary tile subject of tile game.
-~~-...................-._<---
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Rescue the Princess. ,Eight players line up at the back of
the room. A "princess" is in the "tower"--six steps away.
The teacher aide gives questions and multiple-choice answers
to each player in turn. If the player responds correctly,
he may advance one step•. The first one to reach the prin-
cess releases her. Variations:
1. Pl'ay with two teams of eight children. . After a chd.ld
from each team gives the correct answer, the entire team moves
up a step. Each team member has a chance to answer the ques-
tions. The first team to reach the princess wins.
2. Use questions pertaining to the order of events with
contestants required to arrange them properly.
3. Test sensory impressions with questions such as "Jane
(felt, smelled, saw, heard) the fire siren."
Search for Treasure. This game requires two teams. Show,
on duplicated sheets or on the chalkboard, a number of
sentences'froma story. Each sentence is missing one key
word. The teams search for the answers in their reading
~ books. The first team to find all the missing words wins.
Keys to a Word. I ~Iount a large picture on an easel or bul-
letin board. (Or, u~e the opaque projector.) Describe
something found in the picture. The team that names the
object first wins a point. Keep team scores.
Riddles. Prepare a number of riddles to read or show. Pupils
guess the answers by using the facts given in the riddle.
For example, "I have yellow feathers and I can fly. I sing.
I was in a story. People liked me. Who am I?" Select some-
one to keep a record of the correct guesses. Variation:
Put the riddles on separate sheets of paper with a choice
of answers. Give one to each child to read silently and
then answer aloud with, the corre~t response.
How Does the Story End? The teacher aide reads a story to
the class Wh1Ch has been divided into several groups. She
stops at the climax, giving a different clue to each group
in the form of a word, a picture, or an object. Each group
then acts out or pantomimes the rest of the story, using
the clue to develop their solution. Humorous stories may be
very effective. Variations:
1. Read parts of several recent stories to the groups.
Each gr~up picks one story and pantomimes only the ending of
it.
2. Divide a story into sections, letting each group act
out one section.
• +
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I Remember Who. Line up two teams and let each team member
answer in turn. The teacher says, ttl remember • • • (the
teacher aide mentions an event in a story recently read
by the class). Do you remember who?" The child must name
the character involved in the story incident. Alternate
questioning between the teams. The team with the most cor-
rect answers wins. Variation:
Reverse the responses by having the teacher aide give
the character and the child describe the "incident.
Finish the Thought. Prepare several sentences from a story
recently read by the group. For this game, read half a
sentence and then calIon a pupil to finish the thought. Each
child who gives a correct answer receives a point. If,
after several attempts, no one says the correct answer, let
the children find the reference in the story.
Question Drawing. Prepare on slips of paper questions and
'multiple-choice answers about stories recently read by
the pupils. Place these in a box. One child selects a paper
from the box, reads it aloud, and then answers the question
from the choices given. Let the pupils take turns drawing
from the box. Variation:
. Teams are chosen who prepare their own questions and
multiple-choice answers for the other team. Be sure they
make the questions appropriate for the grade level.
Hunting Expedition. Ask pupils to open their reading books
to a particular page. Then give some "tracks" (clues) to
follow to find a certain word. These may include the first
word in the sentence containing the mystery word, the first
letter or two of the word, the definition, vowel sound, or
ending. The first child to find the word wins. Usually
two obvious clues are sufficient.
Questions and Answers. The class is divided into two teams.
The teacher aide prepares two sets of cards--one with questions
and one with answers. The answer cards are distributed to
the class. The teacher aide shows one of the questions. The
child with the correct answer comes to the front of the room
and reads his answer. He gets one point for recognition and
one for correct reading. The team with the most points wins.
The questions can be about story incidents, character identi-
fication, time sequence, story location, and so on. Variation:
The class holds up questions to go with the answers shown
by the teacher aide.
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Paragraphs in Order. Prepare some simple stories, each
about four or five paragraphs long. Each paragraph can be
typed on a 3" x 5" card. T'he .. object of this game is to
arrange the paragraphs in order. When playing, occasionally
put in an odd paragraph that doesn't belong to the story and
'see if the children are able to discard it. Or, once the
group becomes skillful at this game, mix the paragraphs of
two stories and see if they can separate them-and arrange
them properly. Be sure at first to use stories that can
easily be put together •
. Advertisin~. Select some ads from ,magazines and have the
children locate and encircle' "Glad '''ordsn which are intended
to make the prospective buyer want the product. Such words
are: truth, freedom, beautiful, charming, highest grade,
delicious, exciting. These words encourage the reader to
accept the product.
Do the same for "Bad Words". They are such words as: suf-
ferers, complain, disease, peeling, cracks, itching, guilty,
odor. By these words, the disgust~of the reader is made
stronger and he will buy the product in order to get some-
thing which will definitely keep him out of an undesirable
·class.
Hunting for Action. A pupil pantomimes a part of a story
just read. The group tries to guess the action he has
pantomimed. After guessing they look for that part in the
story. The first o'ne to find it reads it to the group.
Meet Peanuts. Tutors can encourage reading and writing
through the use of pictures and cartoons from current news-
papers and magazines. The use of the cartoon "Peanuts" is
an example. This comic strip (as well as others) tells a
story with a minimum of words.
Cut the strip apart and have the student put the pieces to-
gether in sequence to tell the story. A situation is
created where he will need words to write or tell the story.
This activity relates the words to a visual experience and
makes them more meaningful.
Create this same kind of learning experience by mounting
pictures from LIFE, EBONY, TI1'IE, LOOK. The student makes up
a story based on the pictures. or creates a logical sequence •
New words which arise can become a part of the student's
vocabulary.
''-·1 '," .? "'f- t. ~ t ,t
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Travelogue. Almost all children like to receive mail. Many
of the students with whom a teacher aide works may have never
had this experience. The teacher aide ·can provide it while
developing skills in reading and writing.
Help the student to write a letter requesting information.
Don't use a simple return coupon at this time. Pick an
agency which will respond promptly. Examples .. are state
capitals, chambers of commerce of large cities, tourist
bureaus of states of counties, airlines.
Once the information is received, the student can make a
scrapbook, write captions for the travelogue, or construct
other concrete reminders of the experience. Often students
become entranced by letter writing and continue this on their
own. Their skills in reading and writing are sharpened,
and they see the need for the competence.
Use any new words in ways which will make it possible to have
them become part of the student's vocabulary.
Alphabetical Adverbs With Charades. This game has many
educational values. Not only does it introduce the child
to adverbs, but it fosters creativity and inventiveness and
builds vocabulary. It is basically a variation of the pre-
ceding game.
Begin with a sentence containing an active verb that can be
modified by series of adverbs. These must be added by each
player in turn, in alphabetical order, but in a way that
makes sense.
Here is one possible start:
"The pilot flew the plane .n------Player 1: Acrobatically.
Player 2: Bumpil.y.
Player 3: Carelessly.
Player 4: Dangerously.
Player 5: Enthusiastically.
Player 6: Frantically.
Before revealing his word, each player, 'with gestures or
pantomime, acts it out, and the otner players try to guess
what it is, using as their clue the initial letter and the
charade.
Concentration. This versatile game can be used to teach
synonyms, antonyms, homonyms, common phrases, or any desired
combination of them As its name indicates, it promotes con-
centration and requires a good memory.
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A deck of cards, arranged in matched pairs, is prepared by
the parent or teacher aide. The pairs of words selected for
the cards ~ill depend on what is to be taught and the level
of difficulty desired. Thus, if antonyms are to be matched,
cards may include, at the elementary level, pairs like fat
and skinny, stop and go, night and day, and short and tall,
and correspondingly more difficult pairs at a more advanced
grade. If common phrases are to be matched, the cards may
include spick and span, ham. and eggs, willy and nilly, touch
and go, to and fro.
The numbers of cards in the deck· will depend on the players'
powers of concentration. A great strain is placed on their
memory if more than forty cards (twenty pairs) are used at
one time, but extra sets, with different pairs of words,
can be kept in reserve fo~ successive rounds.
All the cards, after being thoroughly shuffled, are spread
out, helter-skelter, face down on the table. The first player
then picks up two cards at random and shows them to his op-
ponent. If the cards match--i.e., i·f they make an appropriate
pair (synonyms, antonyms, homonyms)-- the first player places
them face up on his side of the table and scores one point.
He may then have another try at finding a matching pair. If
he cannot do so, he must return one of them, after showing
both to his opponent, face down, to its former place.
The second player now picks one card at random from those
lying face down on the table. The player tries to remember
the position and the wording of the card that was put down
by his opponent in order to determine whether it will match
the card in his hand. If, either through luck in picking up
his second card or through correctly remembering the location
of the card he needs, he succeeds in getting a matched pair,
he lays both cards down, face up, on his side of the table,
scores one point, and draws again. If, at this point, the
second player has used the first player's discard, the
second player now draws two' cards. At all times, a card
that is picked up from the table must be shown to one's
opponent in order to give him a chance to memorize its
location in case it is put down again.
The game proceeds in this way until the last card has been
picked up from the table. The winner is the player with the
highest score.
Complications can be added by gradually ra1s1ng the level
of difficulty in matching words in successive rounds and
increasing, a pair at a time, the number of cards in the
deck with each round. But in that case the back of each card
should have written on it a number (l,2~3) as an aid to the
players in associating it with the word on its face.
.n i_1m. • . IN ··tttt r 'm r If " t'·
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Sentence Treasure Hunt. This is an "action" game for a group
of children whQ won't sit still for very long. It will
develop their ability to see words and phrases as functional
parts of the sentence, to connect and arra~ge them meaning-
fully, logically, and grammatically, and to recognize well-
known expressions or sayings.
Take some famous quotation, nursery rhyme, proverb, ad-
vertising slogan, or poem, and divide it into a number of
words and phrases.
Write these on separate slips or cards and hide them under
pillows, behind picture frames, or in various nooks and
crannies around the house.
Then, when the children assemble, send them out on a hunt
to find the hidden "treasure".
If a player comes upon a word or a phrase, he is to leave
it just where he found it, copy it on a sheet or paper, and
move on without saying anything, in search of the other parts
of the original quotation or poem until he has put them
all together. The first to do so wins. The difficulty of
the game can be varied according to the length and complexity
of the passage selected.
Sentence Dice. This is an excellent way to review the parts
of speech as they are used in sentences.
First prepare your "Dice". Use a different cube for each
of the major parts of speech: noun, subject pronoun,
possessive pronoun, and active verb. Adjective and adverb
dice can be added in later rounds.
For example, the subject pronoun cube might have one of the
following on each of its six sides: i, we, he, she, they,
you. The verb cube could have wanted, stole, enjoyed, got,
held, kept. The noun cube might have car, dice, cards, money,
candy, ball. The possessive pronoun cube would have my, our,
his, her, their, your. .
Each player is given a chance to throw the four dice simul-
taneously. He mu~t then try to make a sentence of the
scrambled words he turns up. One point is scored for each
sentence. A player who forms one sentence gets another
chance to throw the dice. If he cannot form a sentence, he
loses his turn.
Additional sets of dice should be held in reserve with other
words for each part of speech and with additional parts of
speech--articles, adjectives, and adverbs.
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Scrambled Sentence. This is a very simple game that teaches
the players how to put words together to form sentences,
to punctuate correctly, and to connect ideas intelligibly.
According to the age and maturity of the players, select
some saying, quotation, or proverb, or make up a sentence
on any subject like history or geography. For example, with
small children, one might take a Mother Goose -nursery rhyme;
with somewhat older players, the sentence might describe a
person, an animal, a place, or a thing, or it might be a
familiar advertising slogan or a statement of some wellknown
fact of history or common experience.
Break the sentence up into a succession of words, and write
these on cards. Make a dupl~cate set of cards for each
player. Now shuffle each set so that the sentence is
thoroughly scrambled in every case. The first player to put
the sentence together wins the game.
Adjective Match. The best way to learn any part of speech
is to play a game with it. This game not only familiarizes
the players with the function of the adjective as a modifier
of the noun but provides practice in using adjectives appro-
priately by "mating" them with nouns to make a good match.
The children should understand that adjectives are the artists
among the parts of speech.. They paint a pictur~ of the noun.
Try to find nouns to "paint" with th~ adjectives.
The first player calls out an adjective--for example "good".
The next player must then, within a given time, supply a
noun that would be appropriately used with good, like "boy",
"book". He scores a point .if he does so. Then it is his
turn to think of an .adjective for the next player to match
to a noun.
As long as the adjectives are relatively simple, like broad,
first, beautiful, smooth, long, ripe, there is usually no
problem in finding a mate for them. If, however, a player
cannot think of an appropriate noun or suggests one that
does not fit tIle adjective--like "diffuse table"--he fails
to score, and the player first proposing the adjective must
supply a fitting noun for it.
Naturally, then, the 'players will seek to offer adjectives
that are not quite so easy to match as the ones mentioned
above. The game becomes more complicated if players try to
find the right nouns for adjectives like subtle, dubious,
sagacious, excruci~ting, delectable, insatiable, conciliatory,
prirm, and tawdry. In this way, a parent or teacher aide can
gradually raise the level of difficulty by introducing the
new adjectives which he would like the children to learn.
By the repetition·of the adjective in an appropriate context
the child will also learn its use.
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Scrambled Stories. Children enjoy piecing together stories
that have "been scrambled. Type a number of fairy tales with
which the children are familiar. Make enough carbon copies
so that each child can work'on a separate story. Some of
the children, of course,-will be working on duplicate stories.
Cut the stories into one-line strips. Mix the strips in a
box and put them in a pile on a table.
To unscramble a story, assig~ one to each pupil. Ask the
"children to gather around the table. Each one· sorts out
his story and arranges it in ~order on art paper.
A contest may be made of this activity by dividing the pupils
into teams. Divide the~ into several teams if you prefer
to have them work in small groups. Put each team to work
at a separate table and give each the same story to unscramble.
The first team to finish wins.
If you wish to use this activity as seatwork, put the strips
for one story in an envelope, and give it to the child to
unscramble and to piece together.
The activities suggested above are useful for"helping
children understand the different comprehension skills. The
games provide practice in strengthening the readers' ability
to understand what he reads and to be able to read indepen-
dently.
Summarx
Instructional games play an important part in developing
skills needed for reading. Sometimes a game may help pupils
develop an insight that cannot be gained as well by any
other method. Instructional games add a sense of visualiza-
t · t th 1 i d ft· t I · 110n 0 e earn ng process an 0 en g1ve purpose 0 earn1ng.
lGuy Wagner, 1-1ax Hosier, and Mildred Blackman,
Listening Games (Darien, Connecticut: Teachers Publishing
Corporation, 1969), p. 11.
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Furthermore, close observation usually shows that children
gain status or experience success through playing worth-
while games. Some basic psychological drives are satisfied
· i.. 1through their part1c pat10n 1n ga~es.
Varied medi. of al~' kinds should be used to spark
and vitalize the learning program which the teacher aides
plan for children. Care in planning the use of games may
well be the most attractiv~ media that can be offered to
2
, children.
Finally, teacher-made games must meet the particular
needs of children. The games suggested in this chapter were
chosen to be used on a one-to-one basis or in a small group
situation. These teacher aide ~ade games are only to be
used to 'meet particular needs Qf children having difficulty
in listening skills, word recognition skills, and comprehen-
sion skills. Games of dice, cards, checkers, dominoes,
hopscotch, bingo, lotto, pointer-spinning and.other similar
games in this chapter are all'popular with children and have
been given an educational purpose and value. 3
lIbid., p. 10.-
2nona Kofod Stahl and Patricia Anzalone, Individualized
Teachin· in Elementar Schools (West Nyack, N.Y.: Parker Pub-
lishing Company, 1970 , p. 153.
3Abraham B. Hurwitz and Arthur Goddard, Games to Im-
prove Your Child's English (New York: Simon and Schuster,
1969), p. 16.
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TEACHER AIDE APPLICATION FORM
St. Anthony's School
Missoula, Montana
Name----------------........------ Phone No.------
Address .-... _
Date-------------------......---
Education: High School College _
Marital Status No. of Children------- ---- Ages _
Volunteer Experience _
Choice of assignment: Grades 1-3 _ Grades 4-6------
Grades 7-8- .....-----
Check activities you feel confident in doing:
Office work --- Library work--- Learning Center _
Subject Working with individual children
Small groups
When (days and time) are you available to serve regularly
each week? Please 'indic'ate number of days, specific days,
number of hours, and whether morning 'or afternoons:
It is understood that I am offering my services to St. Anthony's
School withoutcompensatiori and without any rights to health
benefits in case of 'injury or illnes.
(Signed)
Volunteer
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APPLICATION.
For Tea~herAides
Home Town Public Schools
First·Last
Name----------.........._~------...--~~~------
Address Phone--------....-..-----------.......- -......-----
Social Security Number ___________ Age _
High School Attended Did you Graduate?- .......------- ---
College Attended Years Completed ___ Major_
Do You Type? Take Shorthand?-----......--.... ---------
Run Movie Projector?------- Use Tape Recorder?------
Please describe experiences you have had working with children.
(Church, scouts, etc.)
Work experience:
Employer Dates Employed Type of Work
1.
2.
Character References:
~ Address Position
1.
2.
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Teacher's name - Please print
School
Miss
Mrs.
Mr.
1.
SAN FRANCISCO EDUCATION AUXILIARY
"135 Van Ness Avenue· - Room, 213A
San Francisco, G~lifornia 94102
Telephone: 863-4680 - ext. 386
REQUEST FOR SCHOOL VOLUNTEER SERVICE
Date---------
Principal----------
Room Number-------
If you would like a School Volunteer to help you
in the classroom, please indicate when you would
like this help.
Day(s)
Time a.m. to a.m----- p.m. to_
Please describe the class. (Regular, educationa~ly
handicapped, mentally retarded, gifted, compensa-
tory.) This information will help to select the
right Volunteer to fit the need.
2. In addition to, or in lieu of a general classroom
Volunteer, would you like Volunteer Assistance in
any of the following activities?
ONE-TO-ONE or small group gu~dance
Foreign languages Story-telling Drama- - ---
Art Music Library
If you have checked one of the above please describe
the kind of assistance you have in mind.
3. If you have a particular need other than the specified
areas in which Volunteer Assistance would be helpful
to you, please indicate below.,
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APPLICATION
Teacher ,Aide
Central City School District
Name
Last First ~1iddle
Address
Years at above address Phone Age----
Social Security No. Marital Status----------- ----
No. of Children Did you graduate from high Bchool? _
If not, how many years did you complete? _ Give name and
the city of the last school rOll attended. __
Have you attended a trade schooi, a college, a junior college,
or served in an apprenticeship for a skilled trade?
If yes, list the school, the length of time in attendance and
School
total credits earned:,--------------.---------------
Time in Attendance Credits Earned
If an apprenticeship; did you complete the trainlng? If com-
pleted, when and with what firm or union local?
----~-~-date completed
firm or local
Please list your last two periods of employment:
1.
employer years and months type of work performed
2.
employer years and months type of work performed
List two references:
name address
nature of acquaintance years known
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name
nature of acquaintance
address
years known
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Explain briefly why you want to serve as a teacher aide:
1_",;·~a _
URBAN SERVICE CORPS
Public Schools of the l)istrict of Columbia
Washingtort, D. C.
Mrs. Margurite C. Selden
Assistant Superintendent
Mr. Rodney P. Savoy, Jr.
Assistant for Program.Development Date
Urban Service Corps Volunteers
Name
-----...,....------~-------..-----------First
Home Address Zipcode---- Phone
Age (check one): Under 20 21-40 .41-60 Over 60 _
Education: High School College Degrees----- ----- ---
Graduate Work
Volunteer Experience:
Degree---- Year
. Choice of Assignment: Elementary School Junior High-
Senior _ Working with indiv'idual children
Working with groups
,vorking· with parents
Testing
Statistics--- Other
When (days and times) are you available to serve regularly
each week? Please indicate number of days, specific days,
number of hours, and whether morning or afternoon:
It is understood that I am offering my services to the D.C.
Public Schools without.compensation and without any rights to
health benefits in case of injury or illnes.
(Signed)
Volunteer
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",~,----_. -._-----_.
OAKLAND PUBLIC SCHOO-LS
School Volunteer Program
Preference Sheet
Volunteers will be placed in accordance with the greatest
need as indicated by teachers' and principals~ requests.
The volunteer's skills and abilities will be utili~ed to the
extent that they are compatible with such requests. In addi-
tion,insofar as this is possible, we should like to take--
into account your special preference. The information re-
quested below is to be used exclusively to assist in making
your assignment.
Please express your preferences, checking as many items in
each group as you wish:
1. Would you work in an elementary school?----------If so which level- preschool- and kindergarten-------grades 1-3-------------_.......-grades 4-6
~~-~-~----------a junior high school?----------a senior high school?----------
2. Would you prefer to
Assist in the classroom as a teacher's assistant?-----Work with individual children under supervision?-----Help foreign born students with English?
Work with a special interest group after school?-----
Please specify field of specia1 interest----------Help in a study center after school? ••
during the evening? •••
Clerical work for counselors or other school staff?----
Work in a school library?
• • • • • • • • • • • • • •
Provide piano accompianiment for singing or dancing? _
Serve as a nurse's assistant? •••••••••----------Plan noontime recreation or enrichment program?------
Other
3. In what subjects do you feel most competent?
4. Have you been a school volunteer before?
If so, where
NAM:E
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PRIMARY GRADES SKILLS
Word Anal·ysis and Comprehension
(A check~ indicates that the child knows the skill)
Whitefish Bay Curriculum Guide
Whitefish Bay, Wisconsin
Comprehension (check
means yes.)
WORD ANALYSIS
Consonants
Names and sounds of single consonants letters
Sounds of 'consonants in initial, medial, and
final positions
Consonant blends: st, bl, pI, tr, fr, fl, el,
gl, sp, 8m, sn, two
Double consonants: middle and ending
Hard and soft: c and g
Three letter blends: str, sch, thr, apr, spl,
chr
Silent letter in consonant teams: kn, gh, gn,
wr
Principles governing variant sounds of conso-
nants:
c and g before e, i,' y; voiceds and z;
ed as t or d
Vowels
Names and long sounds of vowels: a, e, i, 0, u
Short vowel sounds: a, e, i, 0, u
Double vowels: ai', ay, a, ea, ee, ue, ie
Silent final e
Diphthongs: ow, ou, ai, oy
Variant sounds of vowel a
Generalizations:
Silent vowel in diagraphs: 00, ea, etc.
Short vowel in two-letter words
Effect of final·e on medial vowel
Short medial vowel
Vowels, governed by: r, ir, ur, er, ar, or
Application of vowel elements in accented
syllables
Sounds of vowels in unstressed syllables
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1 2 3
Structural Analysis
Plural s to nouns and verbs
Possessive forms
Verbs ending in ed
Compound words
Verbs ending in s, d, ed, ing, es
Contractions (one-letter ommission)
Plural form: s, es; y to i; add es
Suffixes: er, or
Syllabic division of compounds
Syllabication
Accent and its effect on vowel sound
Prefixes: a, be, un, re
Suffixes: y, ly, self, er, est, etc.
Gen,eralizations:
Doubling consonant before ending
Dropping e before ending
Le words, VCCV, VCV
Vocabulary
Understands basic reader vocabulary at
level
Knows Dolch 220 basic words-pronuncia-
tion and meaning
Uses context clues to build vocabulary
Classifies pictures, words, etc.
Is developing multiple meaning of words
Sentences
Understands sentences
Notes importance of punctuation
Can find parts of sentences to answer:
Who, '~at, Where? When?
Skims to prove answers ·to specific
question
Is building an understanding of' isio-
matic expression .
Is building an understanding of
figurative language
Follows printed directions
1
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-
-
Larger Meaning Units
Can read for a definite purpose
Follows sequence of ideas in a story
Recalls what has been read (orally or
silently)
Can find main ideas
Recalls important details
Draws conclusions
Predicts outcomes
1
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